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The Midland Academies Trust approach to the use of Pupil Premium Funding 
 
Principles and Intent 
 
All academies within the Midland Academies Trust are united in their vision to rapidly improve the learning 
experience of their pupils and raise the aspirations of the local communities which they serve. This is 
particularly relevant for pupils in receipt of Pupil Premium Funding.  
 
We want to do the best for all pupils, and ensure they have access to the best curriculum, with great 
opportunities to develop their cultural capital, and understand their roles in modern Britain to prepare them 
for the world beyond school, where we aim for them to have a successful future.  
 
Currently, the Trust delegates Pupil Premium funding and the strategy for allocation to each academy. Given 
the ongoing impact of the Covid-19 pandemic on pupil learning and wellbeing, and EEF guidance on multi-
year strategies, a Trust wide Pupil Premium strategy is being developed for implementation from September 
2022.  
 
As most of the academies all serve the community of Nuneaton, it is intended that this will include pooling 
a proportion of funding to collectively address the underlying issues behind the disadvantaged achievement 
gap locally. 
 
There is a strong collegiate atmosphere within our Trust. We operate shared policies, systems and processes 
to ensure that our collaboration creates efficiencies in practice. We believe that the most impactful strategy 
we can employ for pupils in receipt of Pupil Premium funding is to ensure they receive consistently high-
quality teaching. We aim to make it easy for our staff to help pupils achieve well and be prepared for a 
successful future. That’s why we continually review how we work to accelerate pupil progress whilst 
reducing staff workload. 
 
We will ensure this using the following approach:  
 

• That all strategies utilised using additional funding must benefit eligible pupils, either individually or 
as part of a group of eligible pupils.  

• Recognise the importance of the whole child. Strategies must meet the needs of pupils, both 
academically and pastorally, so that together we ensure that pupils are ready to learn, can access the 
curriculum and succeed in the learning.   

• Have an individual academy led strategy for the use of the Pupil Premium to meet the needs of the 
individual pupils and community of that school over a period of up to 3 years.  

• Chosen approaches and strategies must be based on research-informed approaches with evidence 
of efficacy.   

• Our academies are directed to use the EEF Teaching and Learning Toolkit and EEF guidance on 
effective use of Pupil Premium funding in their planning. Plans focus on the EEF identified layers of 
effective spending: high quality teaching, targeted academic support and wider strategies.  

• Any approach implemented that is not working or having the desired impact will be withdrawn and 
alternative strategies implemented.  

• Trust Pupil Premium leads will meet regularly to share best practice, success stories and provide 
support and challenge to each other in the best use of the funding.  

• Academies will publish by the end of November (and certainly no later than the 31st December) each 
year, their review of expenditure in the previous year and planned expenditure for the year ahead, 
using the appropriate DfE template. This will clearly set out the challenges and intended outcomes.  

 
 
 



How do we make sure that Pupil Premium Funding is having impact?  
 

• Each Academy with the Trust conducts LASER review meetings to analyse the progress through the 
curriculum of all pupils individually. Pupils in receipt of Pupil Premium Funding are highlighted 
through this process and teachers, middle leaders and senior leaders are challenged on the 
additionality they are providing to support pupils and remove any barriers to their success. The 
approach used will of course depend on the individual needs of the pupil, for example, provision of 
additional tutoring, access to equipment and resources, or access to extracurricular opportunities.   

• The Trust quality assures the Pupil Premium Plan for each Academy. Challenge meetings are held to 
ensure that strategies are evidence informed, appropriate and most likely to have impact on pupils. 
Best practice across the Trust is shared through the strategic Quality of Education group.  

• The Raising Achievement Board for each Academy reviews the Pupil Premium Plan and receives 
monitoring updates on the use of this funding.  

 
Pupil Premium Strategy Statements are attached to this document for each Academy:  
 

• George Eliot Academy 

• Hartshill School 

• Heath Lane Academy  

• Nuneaton Academy  



Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name George Eliot Academy 

Number of pupils in school  801 

Proportion (%) of pupil premium eligible pupils 35.2% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published November 2021 

Date on which it will be reviewed January and July 2022 

Statement authorised by Homeira Zakary 

Pupil premium lead Lorraine Taylor 

Governor / Trustee lead Tim Render 

Funding overview 
Detail Amount 

Pupil premium funding allocation this academic year £ 216 785 

Recovery premium funding allocation this academic year £ 32 915 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 35 000 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 284 700 



Part A: Pupil premium strategy plan 

Statement of intent 

At the George Eliot Academy, our intention is to enable all pupils to develop their character 
and make good academic progress, regardless of their background or the challenges they face. 
Our pupil premium strategy focusses on facilitating this goal for our disadvantaged pupils. 
We have high expectations of all pupils and the activities listed in this document will support 
every child at school, particularly vulnerable pupils, regardless of whether they are 
disadvantaged or not.   
Pupils’ access to high quality wave 1 in class teaching, with regular live and whole class 
feedback, is at the heart of our approach.  This is proven to have the greatest impact on closing 
the disadvantage attainment gap as well as supporting non-disadvantaged pupils to make 
good progress. 
Our approach includes; 

• Up-skilling staff to be able to deliver high quality teaching to all pupils, enhancing all 

pupils’ outcomes. 

• Developing pupils’ metacognitive and self-regulation skills to help them become more 

independent and improve outcomes, specifically impacting maths. 

•  Responsive, research-based approach to barriers to learning, including; attendance, 

cultural capital and gaps in knowledge. 

  



Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attainment of disadvantaged pupils is below their peers in all year groups. 

Attainment of disadvantaged pupils has improved over the last three years in 
line with the improvement of their peers but this still leaves a significant gap to 
their peers. 

Mitigating circumstances from COVID-19. Although much was done to support 
pupils during this time, pupils lost in class learning time during 2019-2020 and 
2020-2021. 

2 Year 7 baseline reading assessments show 52% of disadvantaged pupils arrive 
at the school with reading ages below their chronological age compared to 35% 
of their peers who are below their chronological age  

3 Homework completion rates are lower for majority of disadvantaged pupils 
compared to their peers, reducing their out of school learning. This means they 
are spending less time on knowledge recall and application than their peers. 
This means less opportunity to improve the storage strength and mastery of 
new learning. 

4 Our observations suggest many disadvantaged pupils lack metacognitive and 
self-regulation strategies when faced with challenging tasks, notably in their 
monitoring and evaluation of their answers.  

5 Our logs on CPOMs, school counsellor referrals and an increase in mental health 
referrals for pupils and families have identified social and emotional issues for many 
pupils, such as anxiety, depression (diagnosed by medical professionals) and low self-
esteem. This is partly driven by concern about catching up lost learning and 
exams/future prospects, and the lack of enrichment opportunities due to the 
pandemic. These challenges particularly affect disadvantaged pupils, including their 
attainment. 

6 Attendance data for disadvantaged pupils is lower than non-disadvantaged 
pupils. 

7 Access to wider experiences outside the learning environment to build the 
culture capital and pupil aspirations. This has been further reduced as a result 
of COVID-19 

  



Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment of disadvantaged 
pupils in line with FFT targets in external 
exams and in line with their peers in 
Years 7-10 

2022 A8 – 42.39, P8 - -0.02 

2023 A8 – 42.8, P8 – 0 

Years 7-10 Assessments show disadvantaged 
pupils are achieving in line with their peers 

Disadvantaged pupils have a reading 
age at or above their chronological age 
and reading comprehension is in line 
with their peers 

Reading age and comprehension data shows 
pupils are age at or above the expectation for their 
age. Teachers should also have recognised this 
improvement through engagement in lessons and 
book scrutiny. 

Homework completion for disadvantaged 
pupils is in line with their peers 

There are no barriers to accessing and completing 
homework. 

There is time and space in school outside of the 
normal school day for pupils to access and 
complete homework if needed. 

Pupils who do not complete homework attend 
LCUs to complete the missed work. 

There is targeted and timely intervention to support 
pupils who do not complete homework to help 
remove barriers 

Improved metacognitive and self-
regulatory skills among disadvantaged 
pupils across all subjects. 

Teacher reports and class observations suggest 
disadvantaged pupils are more able to monitor and 
regulate their own learning. This finding it 
supported by homework completion rates across 
all classes and subjects. 

To achieve and sustain improved 
wellbeing for all pupils, including those 
who are disadvantaged 

Sustained high levels of wellbeing shown through a 
reduction in referrals for mental health and school 
counsellor referrals, improved attendance, improved 
engagement in extracurricular     

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

The overall absence rate for all pupils being no more 
than National data, and the attendance gap between 
disadvantaged pupils and their non-disadvantaged 
peers being reduced. 

The percentage of all pupils who are persistently 
absent being below National PA data and the 
figure among disadvantaged pupils being no lower 
than their peers. 

  



Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 66 000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

High quality wave 1 in class teaching with 
regular live and whole class feedback 

Feedback redirects or refocuses the learner’s 
actions to achieve a goal, by aligning effort 
and activity with an outcome. External 
feedback is needed to help novices to 
develop skills. High quality regular feedback 
has very high impact for very low cost based 
on extensive evidence 

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/feedback 

1, 3 

Pupils to receive support in all curriculum 
areas for trips, books, equipment 

Pupils are not limited in what they can access 
in school due to finances. Barriers are 
removed and all pupils have equal access to 
opportunities 

1, 3, 4, 7 

Extra time for staff CPD to support high 
quality wave 1 teaching particularly in 
English, maths and science 

High quality teaching improves pupil 
outcomes, and effective professional 
development offers a crucial tool to develop 
teaching quality and enhance children’s 
outcomes in the classroom. 

https://educationendowmentfoundation.org.uk
/education-evidence/guidance-
reports/effective-professional-development 

 

1, 2, 3, 4 

Developing metacognitive and self-regulation skills 
in all pupils. This will involve ongoing teacher 
training and support and release time.  

 

Staff CPD from the Oakwood Team on recognizing, 
supporting and developing self regulation in 
pupilis 

 

Teaching metacognitive strategies to pupils can 
be an inexpensive method to help pupils become 
more independent learners. There is particularly 
strong evidence that it can have a positive impact 
on maths attainment:  

Metacognition and self-regulation | Toolkit 
Strand | Education Endowment Foundation | 
EEF 

4 

Ensure that interventions are offered in all 
subjects to pupils in years 10 and 11. 

Extended school day to allow time for quality 
before school interventions  

RSLs to ensure that the pupils who need 
these interventions the most attend these 
sessions 

Extending school time involves increasing learning 
time in schools during the school day or by 
changing the school calendar. 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/extending-school-time 

Mentoring in education involves pairing young 
people with an older peer or adult volunteer, who 
acts as a positive role model. The RSL will use their 
role to mentor pupils to support them to Do the 

1, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time


Right Thing and attend the interventions relevant 
to them. 

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/mentoring 

  

Employ a Teach First maths and English 
teacher to ensure that class sizes are 
smaller, particularly in year 11 to allow for a 
more targeted mastery approach to lessons 
and intervention. 

Reducing class sizes allows for teachers to 
respond quicker to the needs of each pupil as 
there are less pupils so the learning can be 
more focused on the needs of each pupils 
which allows for greater mastery in lessons. 
Subject matter is broken into blocks or units 
with predetermined objectives and specified 
outcomes. Pupils must demonstrate mastery 
before moving on to new material. Any pupils 
who do not achieve mastery are provided 
with extra support. Learners continue the 
cycle of studying and testing until the mastery 
criteria are met. 

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/reducing-class-size 

 

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/mastery-learning 

 

 

1, 3, 4 

Small group tutoring Small group tuition is defined as one teacher, 
trained teaching assistant or tutor working 
with two to five pupils together in a group. 
This arrangement enables the teaching to 
focus exclusively on a small number of 
learners. This will be supported by the 
National Tutoring Programme. 

 

https://nationaltutoring.org.uk/ 

 

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/small-group-tuition 

 

 

1, 3 

  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://nationaltutoring.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition


Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  
Budgeted cost: £136 200 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Pupils to receive additional support when 
required through Progress Coaches and 
Interventions. 

Progress coaches are adults who support in the 
classroom, or provide targeted interventions, 
which are delivered out-of-class. 
https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/teaching-assistant-interventions 

1, 2, 3, 4 

Employ two Raising Standards Leaders (RSLs) to 
have an overview of academic and pastoral 
targets for pupils in years 10 and 11 

Mentoring in education involves pairing young 
people with an older peer or adult volunteer, 
who acts as a positive role model. The RSL will 
use their role to mentor pupils to support them 
to Do the Right Thing and attend the 
interventions relevant to them. 
https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/mentoring 

1, 3 

Employ Covid Recovery and Improvement lead 
to analyse data, then work with the Directors of 
Learning to set interventions and co-ordinate 
additional support for pupils 

The needs of the pupils have increased due to 
the pandemic. This role is a new leadership role 
to coordinate the interventions and ensure the 
pupils who need to access extra support and 
tuition have any barriers to doing this identified 
and removed. 
https://educationendowmentfoundation.org.
uk/support-for-schools/school-improvement-
planning/2-targeted-academic-support 

1, 2, 3, 4 

To develop our literacy strategy by ensuring 
that all pupils in years 7-10 are reading 3 times 
per week in Form Time; In addition Year 9 
pupils have 15 minutes of DEAR time every day.  
 

The English team have identified the texts to 
ensure the text difficulty is appropriate to 
practice the skills, engage with the text and 
ensure enough challenge to improve reading 
comprehension. The class read the text 
together with the teacher leading the reading 
and the discussion  
J and D Murphy, Thinking Reading: What every 
secondary teacher needs to know about 
reading, John Catt, 2018 

2 

Covid recovery and Improvement lead to work 
with Learning Support team to ensure that all 
pupils in years 7-9 whose reading age is below 
their chronological age receive additional 
reading support 

Extra reading intervention is provided to pupils 
with a reading age below their chronological 
age to ensure they have focused and 
appropriate support to catch up 
https://educationendowmentfoundation.org.
uk/education-evidence/teaching-learning-
toolkit/reading-comprehension-strategies 

 

 
  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies


Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £82500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance Minibus is used to collect pupils and 
remove barriers for pupils who are not attending 
school. 

We follow the advice of the DfEs guidance that has 
been informed by engagement with schools that 
have significantly reduced persistent absence 
levels. 
https://www.gov.uk/government/publications/s
chool-attendance/framework-for-securing-full-
attendance-actions-for-schools-and-local-
authorities 

6 

Family Support worker is employed to increase 
engagement between families and school and to 
support improved attendance 

We follow the advice of the DfEs guidance that has 
been informed by engagement with schools that 
have significantly reduced persistent absence 
levels. 
https://www.gov.uk/government/publications/s
chool-attendance/framework-for-securing-full-
attendance-actions-for-schools-and-local-
authorities 

5, 6, 7 

Social Worker is employed to support our Pastoral 
and Safeguarding Teams support the increased 
numbers of pupils needing access to these 
resources 

The panademic has had an impact socially, 
mentally and financially on pupils and their 
families. 
https://www.childrenssociety.org.uk/sites/defau
lt/files/2021-01/the-impact-of-covid-19-on-
children-and-young-people-briefing.pdf 
 
https://socialworkers.blog.gov.uk/2021/05/13/s
ocial-workers-in-schools-bringing-our-
expertise-into-educational-settings/ 

5, 6, 7 

Uniform and Equipment Pupils are not limited in what they can access in 
school due to finances. Barriers are removed and 
all pupils have equal access to opportunities 

1, 3, 5, 6 

A coherent programme of extracurricular clubs, 
sports teams, trips (when this is appropriate) 
which is advertised to all pupils.  
Increase the number of disadvantaged pupils 
participation in extra-curricular activities and 
sports teams by identifying and removing barriers 
to their participation through support, mentoring 
and rewards. 

The pandemic has meant almost two years with 
limited access to extra curricular trips and clubs in 
school and limited access to clubs and sports for 
young people outside school. This has added to 
the social and mental impact of the pandemic on 
young people. 
https://www.childrenssociety.org.uk/sites/defau
lt/files/2021-01/the-impact-of-covid-19-on-
children-and-young-people-briefing.pdf 

5, 6, 7 

Duke of Edinburgh Award is funded for pupils who 
would not be able to access this without financial 
support 

The Duke of Edinburgh Award can be a life-
changing experience. A fun time with friends. An 
opportunity to discover new interests and talents. 
A tool to develop essential skills for life and work. 
A recognised mark of achievement; respected by 
employers. 
https://www.dofe.org/do/ 

5, 7 

 
Total budgeted cost: £ 284700 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvantaged pupils is 
increasing but it remains below their peers due to the increase in performance of all pupils over the 
last three years.  
The planned use of our pupil premium funding over the last 18 months has been changed from our 
initial plans due to the pandemic.  
Our assessment of the reasons for these outcomes points primarily to Covid-19 impact, which 
disrupted all of our subject areas to varying degrees. As evidenced in schools across the country, 
partial closure was most detrimental to our disadvantaged pupils, and they were not able to benefit 
from our pupil premium funded improvements to teaching and targeted interventions to the degree 
that we intended. The impact was mitigated by our resolution to maintain a high quality curriculum, 
including during periods of partial closure, which was aided by use of Teams to deliver remote 
learning. 
The robust nature of our support given during remote learning both academically and pastorally has 
supported disadvantaged pupils to access remote learning. Many have more barriers than their peers 
to accessing work outside school and despite the robust support this impacted both their attendance 
in school and with remote learning. 
During remote learning periods our most vulnerable and at risk pupils received increased support 
through additional phone calls and face to face contacts to ensure that they were safe and 
felt supported.  
During the school partial closure, our safeguarding officer supported some of our most vulnerable 
children (including those on CP Plans) with attendance to education provision, writing college 
applications as well as continued involvement in multi-agency core group and CIN review 
meetings.  The pastoral team each week made home visits to those pupils who were either identified 
as a safeguarding concern; those who were identified as needing more support for their mental health 
needs (Welfare check) and those pupils who have not been engaging with home learning. Home visits 
also included concerns raised by the class teacher or external agencies (for example if we had a Op-
Encompass alert).The overwhelming positive feedback and gratitude from pupils and parents, 
expressed in email conversations or phone calls, is a testament that our pupils and parents have 
been well supported during these difficult times.   
In addition, our pastoral team had regular contact with our Managed Transfer pupils that were 
involved with our school. The work with Ethical Inclusion has been praised at our monthly meetings. 
We are an inclusive school and have been working hard to support pupils to stay in school and 
succeed whether that is with pupils in our own school or us supporting other schools.  
 
Although overall attendance in 2020/21 was lower than in the preceding years due to the pandemic it 
was higher than the national average following the return to school on 8th March when all pupils were 
expected to attend school. 
Our assessments demonstrated that pupil behaviour, wellbeing and mental 
health were significantly impacted last year, primarily due to COVID-19-related issues. The impact was 
particularly acute for disadvantaged pupils. We used pupil premium funding 
to provide wellbeing support for all pupils, and targeted interventions where required. We are 
building on that approach in our new plan. 



Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Pastoral support has been increased over 
during remote learning with weekly check in 
phone calls. This was increased to daily for 
some pupils as needed. 

A dedicated member of staff is available to 
support service pupils with anxiety and loss 
when a family member is deployed. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Attendance of service pupils is above 95% for last 
year. 

Number of days absence due to Covid-19 was 
below the average for their peers. 

Number of behaviour logs is below the average for 
their peers. 

Attendance at remote learning sessions is in line 
with their peers 

Pupils have access to the support they need 
through their pastoral leader when they need it. 

 
 



Further information (optional) 

This year, the school has introduce ‘Family Lunch’ for all Year 7 and Year 8 pupils.  We recognise the 
importance of sitting down together, discussing a topic and developing soft skills such as empathy, 
responsibility, kindness and gratitude.  

Leaders are committed to improving the mental health of pupils and staff.   The school has a 
designated counsellor who works with pupils on mental health issues. The school has invested 
in training the counsellor in Mindfulness and Sleep for Teenagers and suicide prevention 
counselling, Papyrus, to improve the mental health of our pupils.   All staff and pupils have had 
training on stress and the effects of it on body and mind.   During the periods of school partial 
closure, our School Counsellor worked relentlessly with families, supporting them in accessing 
food bank vouchers, assisting with the writing of CVs and providing ongoing remote counselling 
support and home visits. The Trust also supports the wellbeing of staff and offers support 
services with mental health 
 
This year the school has secured 1 day a week support from the Trust Chaplin, to provide 
specific support for a targeted group of pupils.  
 
The school uses research based strategies (EEF), to develop stronger culture of 
positive behaviour at school, specifically for a small minority of pupils who have particular 
needs to improve their behaviour and reduce exclusions.  Pupils are monitored and have 
discrete lessons on developing character, positive behaviour and positive 
responses.  Pastoral team have had bespoke trainings to help them with their role for example, 
Early Help CPD, narrating the good behaviour and GRIT work.  The school also resources 
external support and has developed strong relationship with our local PCSO, Youth Justice and 
the mentors at the Ethical Inclusion Partnership.   
At the heart of the school is a focus on kindness and gratitude.  We say thank you, we hold the 
doors open, and we respect ourselves and others.  Our curriculum extends beyond the expected 
content of the courses and promotes extensive personal development of our pupils.  We offer a 
wide range of experiences through our curriculum and extra-curricular enrichment programme, 
to build confidence and resilience and to extend our pupils’ horizon, as well as nurturing their 
talents and interests.  The uptake of these activities are good and we monitor and encourage our 
disadvantaged pupils’ engagement.    
Our Family Lunch, our assemblies and pupils’ briefings, all encourage our pupils to discuss and 
debate topical issues.  They develop a culture of belonging and support the family ethos of the 
school.  
A clear programme of enrichment updated each term with opportunities for all, through 
programmes such as Duke of Edinburgh Award, Cadets Forces, National Citizenship Service, 
Camps International, Eco club, peer reading and RAG week.  The PE extracurricular programme 
promotes a healthy active lifestyle. This is complemented by the knowledge pupils learn in Food 
Prep lessons about healthy living and food preparation.   The school enrichment include trips to 
Poland to visit Auschwitz and build on their cultural capital.   Visits and residential offer pupils the 
opportunities to learn more about other cultures and respecting other’s opinions. However, due 
to Covid-19 measures, unfortunately all visits and trips were cancelled last year and are on hold 
until March 2022.  
The school works closely with NHS to steer the Health and Wellbeing lessons in PHSE to the 
needs of pupils.  Each year, three main priorities are identified from a survey carried out with 
Year 9 pupils and lesson in PHSE cover these areas.   
To raise pupils’ awareness of road safety, all Year 7 pupils have the opportunity to take part 
in a level 3 Bikeability course.  The uptake for places on this course is very good for this 
course.  Also the school was the first school in Warwickshire that worked with ‘Youth for Brake’ 
charity to supports road safety around the area.  



Last year, to support parents during the Covid-19 situation, we organised workshops for 
parents by  Warwickshire Police to cover issues such as county lines and Compass for drugs 
and alcohol.   
Our House system is embedded in the school culture through lessons, form groups, assemblies, 
subject competitions and awards and promotes community, competition and most importantly, a 
sense of belonging.  Pupils are involved with charities through their House system and have 
contributed to charity work to develop their sense of responsibility and service to 
community.  Pupils made Christmas food parcels for those families who needed them most and 
have raised money for their charities  
Pastoral support in this school is excellent, pupils have the opportunity to work on developing 
their good habits and character with their pastoral leader.   
The PSHE and assembly programme actively engage guest speakers from Compass, 
Warwickshire Police and Driving Ambitions, Ambulance Services, Loud Mouth and Fire 
Services, looking at drug and alcohol awareness, hate crime and knife crime, road safety, CPR 
to restart a heart, relationships and mental health, and fire safety. As well as visits about careers 
and university from employers and university staff.  The sex and relationships 
programme is designed and delivered by the PSHE team for pupils across all years as age 
appropriate.  Pupils learn about how to keep themselves safe on-line through assemblies 
delivered to all year groups on cyber safety by the head of computing.  
As a result of our exceptional work in this area, the school was awarded the National Citizenship 
Award in 2020.  Also, the result of IPSOS-MORI- Social Research institute conducted by DFE is 
shown below and demonstrates the effectiveness of our PSHE programme. (2019)  We have 
enrolled to take part in this survey again this year.  

 

 
The school promotes equality of opportunities through discrete lessons, assemblies and 
Diversity days.  Pupils learn about differences in cultural, religious and ethnic groups and 
respect other beliefs and views.  The school is a Stonewall school.  Pupils started a LGBT+ club 
which was chaired by a member of staff. Our school is well represented at our Trust Equality and 
Diversity group and it supports some of the work we do in school.  
The school, with support from the Trust Career Adviser and the Trust lead, is fully compliant with 
Gatsby Benchmarks and puts significant time, resources and expertise into Career development. 
All pupils have career interviews in Year 11 and SEND pupils and vulnerable pupils in Year 10 



and 11 have more contact with the Career advisor.   The careers education, information and 
guidance programme has been led by a senior teacher at school with support from the 
CEIAG lead across the Trust. Pupils in all years have access to a range of opportunities to 
support them to understand their options and make informed choices about their future. The 
careers programme develops over the five years to support pupils at each stage and included 
work experience, mock interviews, individual careers interviews and joint interviews with parents 
as needed.  As a result, our NEET has been less than 0% for the past year and 1% this year.     
All pupils with EHCPs, from Year 9 onwards, have support from our career advisor in annual 
reviews to ensure their smooth transition to adulthood.  
The school also promotes confidence and ambition (part of our STAR values) through Pupil 
Leadership which is embedded in the House programme, buddies, School Council and peer 
reading.  Pupil Voice is active in all years through pupil leadership and the school council. 
School council meets in year group teams and the year group representatives meet with 
the Assistant Principal each term.  
The curriculum promotes British Values through PSHE and assemblies. British Values and SMSC 
are mapped across the curriculum and Form time activities and assemblies reinforces these 
values. Our comprehensive PSHE programme covers five main themes; Health and wellbeing, 
Relationships, Living in the wider world, Citizenship and Careers.  The PSHE and RE curriculum 
together, enhance pupils’ spiritual, social, moral and cultural development.  The school provides 
effective CEIAG and has access to the MAT Careers Advisor 1 day per week, with CEIAG mapped 
across the curriculum 

 

 
  



Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Hartshill School 

Number of pupils in school  991 

Proportion (%) of pupil premium eligible pupils 43% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-2022 

2022-2023 

2023-2024 

Date this statement was published 1st December 2021 

Date on which it will be reviewed 30th November 2022 

Statement authorised by Mr P Nealon 

Head of School  

Pupil Premium lead Mrs C Smith  

Assistant Principal  

(Mr B Hazard – Teaching 
and Targeted)  

(Mr A Ward - Wider) 

Governor / Trustee lead Mr T Render  

Chair of RAB 

Trust Director  

Funding overview 
Detail Amount 

Pupil premium funding allocation this academic year £334,704 

Recovery premium funding allocation this academic year £54,448 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£90,000 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£479,152 



Part A: Pupil premium strategy plan 

Statement of intent 

At Hartshill, we believe all pupils, whatever their background, have a right to access the best that has been said 

and thought. Our academically rigorous curriculum ensures that pupils are knowledgeable enough about the 

world around them to transform it in the future. We believe this knowledge is central to our pupils’ success and 

therefore, supports their future dreams and ambitions. We are also passionate about inspiring our students to 

be confident, ambitious and successful individuals. We support and emulate the strong values which are 

nurtured at home and are explicitly taught when joining Hartshill School.  We promote these values and virtues 

throughout the school experience and have developed our school motto to remind us to ‘Be kind, work hard 

and achieve’. We highly regard and encourage parental and family involvement and expect parents to have 

high expectations of the school. We want parents and carers to play an active part in their child’s education at 

Hartshill School, The goal is always that excellent behaviour and excellent learning should be second nature, 

not something that we work at constantly; it should simply be the way that we are, because this is the Hartshill 

Way.  

At Hartshill School….  

• We are kind, work hard and achieve.  

• We have high expectations of ourselves and all members of our school community. We uphold our high 

standards at all times.  

• Every lesson matters; knowledge is the key to our success.  

• We are a family. We care for each other. We celebrate our differences, are polite and respectful.  

• We do all we do following the Hartshill way, we are the masters of our fate and the captains of our soul. 

Our approach to the use of Pupil Premium funding is to use this to remove any barriers to the above and to 

ensure our pupils succeed inline with or better than their peers.  

We are committed to ensuring that:  

• All strategies implemented using additional funding must benefit eligible pupils, either individually or as 

part of a group of eligible pupils.  

• We recognise the importance of the whole child. Strategies must meet the needs of pupils, both 

academically and pastorally, so that together ensure that pupils are ready to learn, can access the 

curriculum and succeed in the learning.   

• Chosen approaches and strategies must be based on evidenced approaches using EEF guidance 

focused on high quality teaching, targeted academic support and wider strategies. 

 
 

 

  



Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attainment  

Attainment of disadvantaged students on entry to the school.  

A significant proportion of pupils join Hartshill School below age and stage expectations.  

Prior attainment is well below national average in reading and mathematics.  

 

2 Reading  

Reading ages on entry to the school are low, and this is even lower for those who are in receipt 
of pupil premium funding. Pupils needs are often masked in primary school due to the set up 
and smaller group settings, these issues are then exposed on entry to secondary school when 
pupils struggle to access a wider curriculum with significantly more vocabulary.  

 

3 Aspirations  

Disadvantaged students often start at Hartshill School with less understanding of their 
aspirations and how to achieve them.  

4 Behaviours and Attitudes to Learning  

Ensuring Disadvantaged students are taught and maintain strong learning and behavioural 
habits, and are not over represented in suspension data and removals from lessons. he rate of 
repeat fixed period exclusions (4.5%) was in the highest 20% of schools with a similar level of 
deprivation in 2018/19. 

5 Attendance  

Attendance and persistent absence of disadvantaged students is historically below that of non-
disadvantaged peers. 

In 2019-20 prior to the COVID-19 lockdown, the attendance of pupils in receipt of pupil premium 
funding was 5% below the school average, and 10% below national average for all pupils.  

6 Parental Engagement  

Building strong school-parent relationships with disadvantaged families can be more complex. 
Parents own experiences of school have impacted how they engage with school.  

7 Cultural Capital  

Pupils do not have sufficient access to extracurricular opportunities, clubs, trips and visits 
outside of school to widen their cultural capital and expose them to seeing and thinking beyond 
their current known experiences.  

8 Lived Experience of the Child  

The school is situated in the Hartshill area of North Warwickshire, however a significant majority 
of pupils at the school live in the Camp Hill area of Nuneaton, where the deprivation indicator is 
very high. There are a number of implications from this on the lived experience of pupils, 
including access to basic necessities. There are also a much higher number of safeguarding 
referrals in this area relating to neglect, which require significant early help resources to support 
pupils and their families.   

  



Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 

Intended outcome Success criteria 

Progress of Disadvantaged students 

improves annually and matches or is 

improving towards that for non-

disadvantaged students who have the same 

starting points on entry 

• P8 score for disadvantaged students to demonstrate significant 

progress to >-0.5 in 2022 from 2019 levels of -1.04 

• P8 score for disadvantaged students in English to demonstrate 

significant progress to >-0.5 in 2022 from 2019 levels of -1.07 

• P8 score for disadvantaged students in Maths to demonstrate 

significant progress to >-0.4 in 2022 from 2019 levels of -0.87 

Reading fluency of disadvantaged students 

increases and matches or is improving 

towards that for non-disadvantaged 

students within the same year group 

• Reading progress of disadvantaged students to demonstrate 

increase of 2.5 years or more for period of one school year 

• Disadvantaged students demonstrate an average independent 

reading time of 60 minutes or more per week as recorded 

within Reading Plus 

The percentage of disadvantaged students 

entered for and achieving the English 

Baccalaureate matches or is improving 

towards that of other non-disadvantaged 

students 

• Percentage of disadvantaged students entered for the English 

Baccalaureate demonstrates significant improvement from 

2019 levels of 10% to +15% 

• Percentage of disadvantaged students achieving a 

standard/strong pass in the English Baccalaureate 

demonstrates significant improvement from 2019 levels of 

1.7%/0% to 10% 

The percentage of disadvantaged students 

accessing level 3 qualifications at post-16 

matches or is improving towards that of 

other non-disadvantaged students 

• Percentage of disadvantaged students accessing level 3 

qualifications demonstrates continued improvement from 2019 

with no NEETs.  

Increased opportunities for pupils to attend 

after school activities, trips and visits.  

• Eligible pupils will have had access to and attended at least 

one trip, visit or after school opportunity. 

The percentage of disadvantaged students 

with instances of suspension matches or is 

improving towards that of other non-

disadvantaged students 

• Percentage of disadvantaged students with 1+ instance of 

suspension demonstrates significant improvement from 2020-

21 levels of 23% to >6% 

• Percentage of disadvantaged students with 1+ instance of 

suspension demonstrates significant improvement from 2020-

21 levels of 15% to >4%  

The percentage of disadvantaged students 

with instances of serious incidents/truancy 

or lesson removal matches or is improving 

towards that of other non-disadvantaged 

students 

• Percentage of disadvantaged students with instances of 

serious incidents truancy demonstrates significant 

improvement from 2020-21 average of 112 per week to >100 

per week with term-on-term improvement 

The attendance of disadvantaged students 

at least matches that for other students 

nationally 

• Attendance of disadvantaged students to be above 2020-21 

national average.  

Engagement of parents of disadvantaged 

students to whole school events matches or 

is improving towards that of other non-

disadvantaged students 

• Engagement by parents of disadvantaged students to parental 

consultation events is consistently above 95% 

Feedback from parents of disadvantaged 

students demonstrates high levels of 

confidence in the school’s ability to offer an 

effective education / that the school is safe / 

that they would recommend the school to 

others.  Feedback at least matches that of 

parents of other non-disadvantaged 

students 

Parental feedback from parents of disadvantaged students 

demonstrates 90%+ positive feedback against the metrics of 

• Confidence in the school’s safeguarding and behaviour 

processes 

• That the school offers their child a good education 

• That they would recommend the school to others 



Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £83,757 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Quality first teaching within 
lessons that has a focus on 
deliberate practice and live 
feedback 

EEF shows that this is a low cost high impact way to 
close the gap in attainment.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback  

1, 3 

Consistent application of 
retrieval practice to support 
retention of powerful knowledge. 

Teaching pupils to better 
understand and take 
responsibility for their own 
learning of key information.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-
self-regulation  

1 

Graduated development of 
whole school instructional 
coaching programme to 
incrementally improvement 
individual classroom practice 

 

https://www.ambition.org.uk/blog/what-instructional-
coaching/  

1 

Bespoke CPD programme 
focused around understanding 
of curriculum intent and 
developing highly effective 
implementation strategies that 
are aligned with the school’s 
Hartshill Tight Teaching 
methodology 

1 

Creation of internal Alternate 
Provision so as to offer 
appropriate differentiated 
curriculum to students identified 
at being at high risk of 
permanent exclusion. 
Curriculum to also offer specific 
provision focused on re-
engaging students with 
education and developing 
positive behavioural choices 

The use of effective internal inclusion/alternative 
provision has been seen to have significant impact at 
Noel Baker School in Derby, visited by leaders.  

1, 3, 4 

Pupils to receive support in all 
curriculum areas for trips, books, 
equipment 

Pupils are not limited in what they can access in school 
due to finances. Barriers are removed and all pupils 
have equal access to opportunities.  

1, 3, 6, 7 

 
  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://www.ambition.org.uk/blog/what-instructional-coaching/
https://www.ambition.org.uk/blog/what-instructional-coaching/


Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  
Budgeted cost: £93,263 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implementation of whole school 
reading programme of high 
quality, culturally rich and 
lexically challenging fiction. All 
students to read in school for 
two hours per week.  

EFF evidence shows that this is very high impact for 
very low cost.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies  

 

J and D Murphy, Thinking Reading: What every 
secondary teacher needs to know about reading, John 
Catt, 2018  

2, 7 

Use of Reading Plus reading 
programme with Years 7 – 9 to 
develop lexical fluency and 
reading comprehension 

2 

Timetabling of Direct Instruction 
within English and Maths to 
address gaps in literacy and 
numeracy fluency 

https://www.nifdi.org/  

 

This programme has been in place at Heath Lane 
Academy for a number of years and has had a 
significant impact on the progress of pupils accessing 
the programme with rapid improvement in reading ages. 
The Trust was part of a UK Direct Instruction research 
project and has been implementing this since with great 
impact on individual pupils.  

1, 2 

Bespoke strategies for year 11 
that are responsive to post-covid 
progress of students including 
tutoring and mentoring. 

 

https://educationendowmentfoundation.org.uk/support-
for-schools/school-improvement-planning/2-targeted-
academic-support  

1 

Directors of learning to offer 
appropriate interventions for 
pupils using COVID recovery 
funding to ensure pupils ‘catch 
up’ where they may have gaps in 
learning.   

1 

Brilliant Club Scholars 
Programme used to raise 
aspirations and engagement with 
Higher Education.  

https://thebrilliantclub.org/the-scholars-programme/  3 

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £302,132 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance strategy with 
particular impact on 
Disadvantaged students  

We follow the advice of the DfEs guidance that has been 
informed by engagement with schools that have significantly 
reduced persistent absence levels. 

https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-
actions-for-schools-and-local-authorities 

5 

Employment of Family Liaison 
officer to boost engagement 
with parents.  

We follow the advice of the DfEs guidance that has been 
informed by engagement with schools that have significantly 
reduced persistent absence levels. 

3, 4, 5, 6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://thebrilliantclub.org/the-scholars-programme/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-
actions-for-schools-and-local-authorities 

Provision of external 
alternative provision for any 
pupil who requires significant 
additional support.  

https://educationendowmentfoundation.org.uk/support-for-
schools/school-improvement-planning/2-targeted-
academic-support 

 

https://www.gov.uk/government/publications/alternative-
provision-effective-practice-and-post-16-transition  

1, 4 

Recruitment of additional 
pastoral leaders and Behaviour 
Manager to support positive 
learning climate within the 
school with clear expectations, 
and additional CPD for all staff 
to better understand the needs 
of pupils.  

The focus of work with pupils presenting behaviours that 
require support is to reduce the amount of repeat 
behaviours, to support the pupil to make the right choices, 
reflect on their behaviour, and work with them to 
understand the impact, and strategies they can use 
moving forward and understand the expectations.  

https://www.gov.uk/government/publications/behaviour-
and-discipline-in-schools  

 

1, 3, 4, 5, 6, 7 

Recruitment of school 
counsellor to offer support for 
student well-being and mental 
health.  

 

  

The pandemic has had an impact socially and mentally and on 
pupils and their families. 
https://www.childrenssociety.org.uk/sites/default/files/2021-
01/the-impact-of-covid-19-on-children-and-young-people-
briefing.pdf 

3, 4 

Recruitment of a school based 
social worker through 
Warwickshire County Council 
to act faster and enable more 
early help.  

Pre-pandemic issues faced by pupils and families have been 
exacerbated by COVID-19. Therefore additional early help is 
needed to support pupils and their families. The appointment of 
a social worker is known from experience at the Nuneaton 
Academy to give quicker and better access to early help support 
for pupils and their families.  
 
https://socialworkers.blog.gov.uk/2021/05/13/social-
workers-in-schools-bringing-our-expertise-into-educational-
settings/ 

4, 6, 8 

Role of Extra-Curricular clubs 
and extra curricular 
experiences to raise 
aspirations and improve 
cultural capital  

Giving pupils access to additional extra-curricular 
opportunities, trips and visits, e,g, DofE is likely to reduce 
attainment gap and improve cultural capital.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit  

1, 3, 7 

Additional learning support 
staff to provide both 1:1 
interventions, small group work 
and in class support.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions  

1 

 
Total budgeted cost: £ £479,152 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions


Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Within the COVID 19 pandemic, the school made appropriate adjustments to its Pupil Premium provision to be 
responsive to the emerging needs of remote education. Internal assessment data demonstrates that whilst pupils 
access to the curriculum was maintained, the gap between those in receipt of pupil premium funding compared to 
non-pupil premium pupils remained, this is likely to be due to the factors previously outlined. During the previous 
year funding was specifically used to ensure curriculum access and pastoral care and support for pupils as outlined 
below:  

• The procurement of laptops and other IT equipment for students so that they were able to access the 

school’s curriculum remotely. Pupils were therefore not disadvantaged by COVID and were able to 

maintain progress in line with their peers.  

• Allocating key people to students so that there was appropriate contact from the school, dependant on 

circumstance, this could be as frequently as daily.  This had a learning focus and focus on well-being 

including mental health 

• Creating a resource bus to take resources into the local community, this included stationary, textbooks, 

revision guides and sanitary products. The bus also provided an additional layer of face-to-face contact 

with students and their families.  

• The appointment of a family engagement officer to get out into the community and support families in 

need, get pupils back into school who were anxious or not coping with the lockdown, and being a first 

point of contact for vulnerable families. This was so effective and well received that this post has been 

extended into the strategy moving forward.  

• Additional training was offered to all teachers so that the full curriculum was able to be offered online. 

Weekly training was undertaken so that effective pedagogical strategies could be implement within the 

remote classroom 

• The school ran a continuous ‘hub’ provision for identified vulnerable students and the students of key 

workers. Access to this provision was offered to particular Pupil Premium students where appropriate to 

offer additional levels of monitoring and support as appropriate 

• The school employed a school counsellor who continued to work with students remotely to support their 

well-being 

• Time was spent revising the school curriculum ready for students to return to school. Additional re-

integration programmes for identified students took place to alleviate anxiety and to support the re-

development of positive attendance habits 

• In addition, the school provided assistance with transport (taxi and bus passes), uniform and equipment, 

trip subsidies, curriculum resources (e.g. cooking ingredients, paints etc), revision guides, workbooks and 

learning resources, and individual items for pupils with specific needs or requirements during the year.  

 
  



Pupil premium strategy statement 
 
This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  
 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  
 

School overview 
Detail Data 

School name Heath Lane Academy 

Number of pupils in school  608 

Proportion (%) of pupil premium eligible pupils 33% 

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

2021/2022  
to 2024/2025 

Date this statement was published September 2021 

Date on which it will be reviewed March 2022 

Statement authorised by 
Mark Trimingham 
Principal 

Pupil premium lead 
Peter Gilbride 
Vice Principal 

Governor / Trustee lead   
Anne Melville 
Chair of governing body 

 
Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 180,135 

Recovery premium funding allocation this academic year £ 44,400 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£ 0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year  
 

£ 224,535 



Part A: Pupil premium strategy plan 
 
Statement of intent 

Heath Lane Academy offers a vibrant, caring and aspirational learning environment for the 
young people of our community. We pride ourselves on the high expectations we have of our 
students in everything that we do. We have a ‘warm and strict’ approach to behaviour. Our 
school culture demands that students are well behaved and demonstrate a positive attitude to 
their education. Students and staff understand that our strong culture gives our students the 
best possible chance to be successful in their lives. As part of the Midland Academies Trust, we 
prioritise academic success for all of our students. We deliver an aspirational knowledge rich 
curriculum which is designed and implemented to ensure all of our students ‘graduate’ to 
aspirational destinations. Our staff work collaboratively across the Trust to innovate and plan 
exciting and inspiring learning, enabling our students to leave Heath Lane Academy with a 
lifelong love of learning. 
 
We are passionate about our students learning beyond the classroom to develop a holistic 
education and strong character. These opportunities include volunteering in our community, 
Sports, Art, Drama, Music and much more. We have high expectations and aspirations for 
every pupil at Heath Lane Academy. In addition to the support we provide for all pupils our 
disadvantaged and vulnerable pupils will receive additional academic and pastoral support to 
reduce the attainment gap between disadvantaged pupils at Heath Lane Academy and other 
pupils nationally. 
 
The ultimate objective is to remove barriers to learning and attainment to ensure equal access 
for all pupils regardless of socio-economic background.  
  

 
Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
 

Challenge 
number 

Detail of challenge 

1 Attainment  
Prior attainment is below average. Therefore we need to improve the outcomes of 
disadvantaged pupils at GCSE and progress towards this in years 7 to 10.  

2 Gaps in learning  
We need to ensure that pupils in all year groups understood what they have been 
taught, can apply their learning and have access to homework to support to ensure 
learning is consolidated.  

3 Attendance  
To ensure that attendance is above 94% for disadvantaged pupils (circa 89% 2020-
21)  

4 Cultural Capital  
To ensure that every pupil has access to a wide and varied programme of extra-
curricular activities/experiences linked to the curriculum. 

5 Wellbeing  
Pupils have high levels of need around mental health and wellbeing. We need to 
provide appropriate support to remove any barriers to learning.  



 
 
Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 
 

Intended outcome Success criteria 

Disadvantaged pupils will understand what they 
have been taught, can apply their learning and have 
appropriate access to homework to consolidate 
their learning. 

In reviewing outcomes, the attainment gap 
between disadvantaged pupils and other pupils at 
Heath Lane Academy will be statistically 
insignificant. 

Disadvantaged pupils will have attendance in line 
with their non-disadvantaged pupils nationally. 

Attendance of disadvantaged pupils at Heath 
Lane Academy will be in line with attendance for 
non-disadvantaged pupils. 

Disadvantaged pupils will access cultural capital 
around extra-curricular activities/experiences. 

Disadvantaged pupils at Heath Lane Academy will 
attend extra-curricular activities as much as their 
non-disadvantaged pupils. 

 
Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 
 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £ 51,000 
 

Activity Evidence that supports this approach 
Challenge number(s) 

addressed 

Develop and improve the 
quality of teaching for all pupils 
in all lessons.  

The positive implementation of this programme 
will improve the quality of the pedagogical 
practice across the school. Key factors which 
will improve will be:  
 

• Pupil feedback (EEF impact +8 
months), Learning styles (EEF impact +2 
months) and Mastery learning (EEF impact 
+5 months)  
 

1 and 2 

 
Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  
Budgeted cost: £ 117,000 
 

Activity Evidence that supports this approach 
Challenge number(s) 

addressed 

To enable all teachers to 
observe one another teach 
and participate in 
Instructional Coaching.  

Ensuring mastery for learning and pupil 
feedback is proven to improve a total of 13 
months impact on pupils progress.1  

1 



Target academic support 
from a Year Champion in 
all year groups 
towards disadvantaged 
students.  

Aspiration and behaviour interventions will 
improve pupil progress by 3 months 
according to EEF.  

1 and 3 

Provide inclusion support 
for students with ADSD and 
SEMH needs.  

On average, SEL interventions have an 
identifiable and valuable impact on attitudes 
to learning and social relationships in school. 
They also have an average overall impact 
of 4 months' additional progress on 
attainment.  

1, 5 

Employ an additional 
Student Support Assistant 
in order to work specifically 
with PP/SEND pupils.   

Evidence suggests that TAs can have a 
positive impact on academic achievement. 
However, effects tend to vary widely 
between those studies where TAs provide 
general administrative or classroom support, 
which on average do not show a positive 
benefit, and those where TAs support 
individual pupils or small groups, which on 
average show moderate positive benefits. 
The headline figure of one additional month’s 
progress lies between these figures.  

1 

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £ 12,000 
 

Activity Evidence that supports this approach 
Challenge number(s) 

addressed 

Faculty provision for 
disadvantaged pupils 
according to subject 
requirements  
£2,000 per faculty  

All students need to be able to access the full 
curriculum regardless of background.  

1,2 and 4 

This year the school has 
secured 1 day a week support 
from the Trust Chaplin, to 
provide specific support for a 
targeted group of pupils. 

Previous use at the Nuneaton Academy.  5 

 
Total budgeted cost: £ 180,000 



Part B: Review of outcomes in the previous academic year 
 

Pupil premium strategy outcomes 
 
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  
 

The planned use of our pupil premium funding over the last 18 months has been adapted from our initial 
plans due to the pandemic.  

• The robust nature of our support given during remote learning both academically and pastorally 

has supported disadvantaged pupils to access remote learning and to return to school following 

periods of remote learning effectively. Many have more barriers than their peers to accessing 

work outside school and despite the robust support this impacted both their attendance in 

school and with remote learning. 

• During remote learning periods our most vulnerable and at risk pupils received increased support 

through additional phone calls and face to face contacts to ensure that they were safe and felt 

supported.  

• All students were able to access either an online provision or if required onsite provision with a 

teacher. Pupil premium attendance to onsite provision and engagement with online learning 

remained high throughout the period when remote learning was required. 

• Attendance of pupil premium students was in line with other students at Heath Lane Academy 

throughout the academic year. 

• All pupil premium students had resource packs hand delivered to their homes during the January 

to March lockdown and were able to use them to access appropriate resources for all lessons. 

Resources were also delivered home to pupil premium pupils during periods when bubbles had 

to learn remotely. 

• Pupil premium pupils who required laptops or access to the internet were prioritised for support 

to access remote learning. This was co-ordinated by Year Champions. 

• During the school partial closure, our safeguarding officer supported some of our most 

vulnerable children (including those on CP Plans) with attendance to education provision, writing 

college applications as well as continued involvement in multi-agency core group and CIN review 

meetings.  The pastoral team each week made home visits to those pupils who were either 

identified as a safeguarding concern; those who were identified as needing more support for 

their mental health needs (Welfare check) and any pupils who have not been engaging with 

home learning. Home visits also included concerns raised by the class teacher or external 

agencies. 

• The overwhelming positive feedback and gratitude from pupils and parents, expressed in email 

conversations or phone calls, is a testament that our pupils and parents have been well 

supported during these difficult times.   

 
  



 

Measure Details 

Develop and improve the quality of teaching for all pupils 
in all lessons  

• Quality of teaching and learning has remained good 
throughout the academic year with the principles of 
direct instruction becoming embedded.  

To promote an appropriate curriculum to meet individual 
needs. (£24,000)  

• The number of removals and exclusions have not 
decreased during this academic year.  

Improve attendance to above 95%. (£15,000)  • Attendance at HLA has been close to 94% in a time 
of real turbulence.   

• Whilst home visits could not take place phone calls 
home have taken priority. We have one of the 
highest attendance figures in Leicestershire.  

• As covid restrictions have been lifted more time has 
been spent on home visits to address attendance 
issues.  

Access to appropriate curriculum and homework support. 
(£6,000)  

• The remote provision has been a resounding 
success at Heath Lane Academy this year. Student 
engagement has been high and staff have delivered 
on the training provided.  

• Laptops and dongles were provided to our most 
disadvantaged students in order for them to access 
the alternative provision.  

Support for SEN and to intervene if there is a need for 
additional support Education Psychologist Sessions 
(£16,000)  

• Targeted support of SEND students has enabled 
learners to address barriers to learning.  

Employ an additional SEND support assistant to support 
Y9 bubble.  
(£30,000)  

• Targeted support of SEND students has enabled 
learners to address barriers to learning.  

Pupils to have access to resources needed for school 
(£14,000) Plus £2000 – uniform (Total £16,000)  

• Students need materials in order to access learning. 
Particularly during the home school period.  

Employ an additional SEND support assistant to support 
Y9 bubble.  
(£30,000)  

• Additional needs arising from the pandemic meant 
we needed additional wellbeing support.  

Pupils to have access to resources needed for school 
(£14,000) Plus £2000 – uniform (Total £16,000)  

• All students from disadvantaged backgrounds were 
able to access learning from home with the 
equipment delivered to their homes.  

Provide pupil’s in need of support with counselling to 
enable them to engage in their emotional well-being 
(£5000)  

• Additional requirement for safeguarding around the 
clock in order to support arising needs.  

Faculty provision for disadvantaged pupils according to 
subject requirements  
£5,000 per faculty (£30,000)  

• Year champions were able to motivate students 
and ensure full engagement with learning.  

Additional support with Safeguarding team in order to 
keep every child safe.  
{£4,500)  

• Vulnerable pupils received additional support and 
check ins throughout the academic year. Our 
Safeguarding team played a key role in the 
organisation of our Key Worker and Vulnerable 
provision. 

Year Champion provision to promote academic 
achievement within each bubble.  
(£24,000)  

• Attendance at HLA has been close to 94% in a time 
of real turbulence.   

• Whilst home visits could not take place phone calls 
home have taken priority. We have one of the 
highest attendance figures in Leicestershire.  

• As covid restrictions have been lifted more time has 
been spent on home visits to address attendance 
issues.  

 
 
 
  



Pupil premium strategy statement  

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name The Nuneaton Academy 

Number of pupils in school  895 

Proportion (%) of pupil premium eligible pupils 38% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021-24 

Date this statement was published November 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Lara Hall 

Anne Melville  

 

Pupil premium lead Phillip Kruse 

Governor / Trustee lead Anne Melville  

Funding overview 
Detail Amount 

Pupil premium funding allocation this academic year £270,743 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£30000 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£300,743 

 

 



Part A: Pupil premium strategy plan 

Statement of intent  
When making decisions about using Pupil Premium funding it is important to consider the 
context of the school and the subsequent challenges faced. This alongside research conducted 
by the EEF. Common barriers to learning for disadvantaged children can be: less support at 
home, weak language and communication skills, lack of confidence, more frequent behaviour 
difficulties and attendance and punctuality issues. There may also be complex family situations 
that prevent children from flourishing. The challenges are varied and there is no “one size fits 
all”. As a school, we will ensure that all teaching staff are involved in the analysis of data and 
identification of pupils, so that they are fully aware of strengths and weaknesses across the 
school. 

Our Principles 
 

1. To ensure that teaching and learning opportunities meet the needs of all the  

Pupils that attend The Nuneaton Academy.  

2. To ensure that appropriate provision is made for pupils who belong to vulnerable    

groups, this includes ensuring that the needs of disadvantaged pupils are  

adequately and regularly assessed and addressed. 

3. In making provision for disadvantaged pupils, we recognise that not 

all pupils who receive free school meals will be disadvantaged 

4. We also recognise that not all pupils who are disadvantaged are  

registered or qualify for free school meals. We reserve the right to allocate The Pupil 

Premium funding to support any pupil or groups of pupils the school has 

legitimately identified as being disadvantaged. 

5. Pupil premium funding will be allocated following based on which will 

identify priority classes, groups or individuals. Limited funding and resources 

means that not all children receiving free school meals will be in receipt of pupil 

premium interventions at one time. 

 

Our rationale for the use of pupil premium    
As a school, we are taking a longer-term approach to our pupil premium strategy.  This is 
because it makes it easier to plan for spending, recruit and train staff and develop successful 
practice to address the barriers that many of our pupils face. These include:  
* Attendance and punctuality  

* Social and economic factors, including readiness to learn  

* Poor emotional and social skills leading to FTE   

* A lack of motivation and resilience for some pupils  

* Poor language and communication skills of pupil  

* Safeguarding and emotional barriers to learning  

* Gaps in skills and knowledge, including those due to the impact of COVID-19/ SEND     

(including SEMH) or other learning difficulties  

By committing to this approach, we are ensuring that our research driven approaches (based 

on those recommended in Education Endowment Foundation’s (EEF) pupil premium guide) are 

effectively implemented, sustained and embedded at the school.   

Our approach targets spending across 3 keys areas:   
1. Teaching  

2. Academic Support  

3. Wider Approaches  
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Demography and School Context 
• Statistically pupils who come to The Nuneaton Academy are between 2 and 3 times 

more likely to grow up in low income homes. 

• Low income is defined as an income that is 60%, or lower, less than the national 
median average income. 

• There is a wealth of research that states children from homes are more likely to have 
poorer later outcomes in the areas of: Education, Health, Social-Emotional Outcomes, 
Employment and later Income and Earnings. 

• Statistically pupils who attend The Nuneaton Academy live in areas where the 
population who have never worked is up to over 3 times the county average, and those 
who do work are significantly more likely to work in elementary occupation and 
significantly less likely to occupy professional and managerial roles. 

• Statistically pupils who attend The Nuneaton Academy are up to nearly twice as likely 
to live in a home with no access to a vehicle, restricting experiences out of the 
community and school, and opportunity. 

• Data and research demonstrate that pupils coming to The Nuneaton Academy are 
statistically more likely to have already faced barriers to education. Whilst information 
like this is imperative to understand the wider institutional, financial or societal factors 
that play a part in our pupil’s lives it is also with caution that projection of ‘deficits’ 
onto working-class young people and their families has the potential to stigmatise 
these individuals. Therefore, the focus of this information should not be on an 
individual problem but within the systems we all operate. 

 

 
 
 
 
 
 
 
 
 
 
 



 
The range of provision the Governors consider making for this group include and would not be 
limited to: 
 

1. Continued improvement of the quality of teaching across school. 

2. Support pupils to maintain and catch up subject curriculum learning and progress.   

3. Implement an appropriate curriculum to support individual needs. 

4. Support for pupils that may need additional intervention/investigation 

5. Attendance and PA to improve for all students, especially those that are PP to give 

continued access to the curriculum.  

6. Build relationships between school, home and the local community to reduce barriers 

to learning 

7. Reduce numbers of FTE and removals in school and those being removed from lessons. 

8. Ensure pupils have necessary resources, equipment and support for lessons 

9. To raise aspirations and widen horizons with direct support relating to extra-curricular, 

experiences and overall health/wellbeing.     

10. Support for services pupils   that enrol at the school 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Historical low aspiration in the community leading to low income 
employment/long term unemployment through adulthood.  

2 More challenging behavioural issues leading to repeat removals and FTE 

3 Attendance and punctuality issues and higher rates of PA  

4 Barriers to learning at home and in the community, with many families having 
social services involvement and Early help referrals.  

5 Lower family engagement with school with regard to meetings, parents 
evenings and on site events.  



Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 

Intended outcome Success criteria 

1. Progress 8 To improve each academic year and be in line 
with other similar schools nationally  

2. Attainment 8 Achieve/better national average for attainment for 
all pupils at the school  

3. % Grade 4+/5+ in English and maths Achieve average English and maths 4+/5+ 
scores for similar schools 

4. Attendance  Improve attendance to national average and PA 
reduced year on year. Overall attendance to be 
above 94.5% and PA in line with national 
averages.  

5. Behaviour  Reduce overall numbers of FTE and those 
having 2+ exclusions each academic year. 

Suspensions to reduce for all key groups and 
removal from lessons to be greatly reduced term 
on term.   

6. Parental engagement  Continued building of relationships with the 
community using The Schools FEO and S.W. to 
encourage greater engagement with families – 
parents evenings, events, support groups. 

7. Aspiration Greater number of pupils engaging in extra-
curricular activities, trips and experiences. 

Reduced number of pupils that are NEET or 
become NEET with 2 terms of leaving. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £92143 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Implementation of whole school 
initiatives to improve quality first 
teaching in all year groups (staff 
CPD, instructional coaching) 
across the curriculum  

TLYMB – CPD and training to 
enhance quality first teaching in 
all curriculum areas.  

Continued use and deployment 
of para teachers to cover staff 
engaged in instructional coaching 
initiatives and CPD. 

Additional staff costs  

TYLMB is a based upon the renowned Doug Lemov 

TLAC programme pioneered in Charter Schools in the 

USA * Urban disadvantaged. 

EEF states that the best available evidence indicates 

that great teaching is the most important lever schools 

have to improve outcomes for their pupils  

 

1,2,3,5,7 



£72143 staffing 

CPD books for staff- Closing the 
reading gap, closing the 
vocabulary gap and Reading 
reconsidered 

£1000 books 

EEF research suggests reading strategies = 6 
months impact. 

1,2,3,7 

STS subscription for pupils that 
are SEND but also PP  

Assessing the learning ability (i.e. 
processing speed, working 
memory, basic language) of 
pupils who have been referred to 
the SEND team. 

£16000 subscription 

A key component of teaching and learning is to 
ascertain barriers to learning through SEND or 
other needs 

STS subscription is a recognised resource to support 

assessing learning ability  

STS will give staff access to pupil information that they 

can use to support each child in lessons 

Additional support for pupils who have SEND who 
are PP, improves the ability to access the 
curriculum - Supported under a variety of EEF 
topics (Reading comprehension +6, small group 
tuition +4, social and emotional learning +4) 

1,2,3,7 

CPD to support ACES, trauma and 
restorative sessions thus enabling 
staff to understand barriers to 
learning 

 

EEF research suggests social and emotional 
learning = 4 months impact. 

1,2,3,5,7 

Part fund Class Charts 
system, with provision 
mapping, to support teachers 
in the classroom with 
monitoring student progress, 
behaviour and engagement. 
Staff given tools to maximise 
student potential and gauge 
additional support where 
required. 

£3000 Class Charts 

This website allows for the highlighting of PP 
students in seating plans and data and can be 
used to analyse different groups to spot any lack 
of progress. If teaching staff cannot easily see 
who the pupil premium students are, or review 
their data, this can create a barrier in time of 
putting interventions in place. 

1,2,3,5,6,7 

 

Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  
Budgeted cost: £154600 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

After school KS3 and KS4 club for 

pupils to have a place to catch up 

with missed work and homework,  

access 1-1 support and have 

resources available (including 

revision guides, text books and 

equipment etc) to  

complete set tasks.  

Pupils will also have food and drink 

available to  

enhance their experience and 

support their  

wellbeing. 

£1000 resources 

EEF research suggests extended school time = 3 

months impact  

Many of our pupils do not have facility to work at home 
and would be considered vulnerable based on 
lockdown. 

EEF research suggests one to one tuition = 5 months 
impact 

 

1,2,3,4,7 

Ongoing intervention and support for 

SEND/PP pupils meaning increased 

access to mainstream curriculum 

through progress coaches and 

student support. 

£40000 x2 P.Coaches 

Overall, EEF evidence shows that small group tuition is 

effective and, as a rule of thumb, the smaller the group the 

better and can improve progress by up to 4 months. Small 

group tuition is most likely to be effective if it is targeted at 

pupils’ specific needs. Costs will vary depending on who runs 

the sessions  

1,2,3,4,5,7 



 

Alternative curriculum and support 

to reduce FTE or Perm/Ex – Offer of 

places for those at high risk of losing 

their place but ensuring  

appropriate  

preparation and qualifications are 

gained ready for post 16/reset takes 

place to ready pupils for full time 

lessons onsite.   

Programme of support sessions for 

pupils struggling to regulate 

behaviour and motivation to re-

engage pupils in subjects as part of 

Ground Space provision. 

£40000 x2 AP places 

£45000 – Onsite AP 

£2000 Work Experience 

 

There are a minority of pupils that cannot sustain 

mainstream education in its purest form. The school 
seeks alternative routes for these pupils to maximise 
learning and progress –  

There are 6 pupils that access AP in the local area 
and 8 pupils that access our in house AP in year10. 
Each pupil has been assessed for suitability and 
appropriateness of provision  

Clearly conventional routes do not work for ALL 
students and although every effort is made to follow a 
traditional education a few students need alternative 
provision  

1,2,3,4,5,7 

Introduction of ‘Rock-stars’ in maths 

that will teach students basic 

knowledge for numeracy and 

timetables to allow them to access 

all areas of the Maths curriculum. It 

will also encourage home learning. 

£200 Rock stars 

EEF research suggests individual instruction = 4 
months impact 

 

1,2,3,7 

Ed Psych involvement for PP pupils 

needing assessment to determine 

need or ongoing barriers to accessing 

curriculum 

£15000 Ed Psych 

School counsellor access when 

needed for those that are 
struggling with their mental health 
and wellbeing 

£11400 counsellor 

Social and emotional strategies have an impact of +4 
months according to EEF research and it is vital that 
schools understand barriers to learning pupils have 
with regard to this. School counsellors can also support 
with breaking down barriers to learning and 
concerns/anxieties pupils have.  

Evidence suggest that Ed Psych and counsellors 

interventions have an identifiable and valuable impact on 

attitudes to learning  

The country is in desperate need of counselling and wait 

times in the NHS is several months but the school is 

attempting to maximise service through the onsite social 

worker 

1,2,3,4,5,6,7 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £54000  

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Attendance –  

A package of rewards and 
incentives to encourage 
sustained good or improving 
attendance at The School.  

£1000 for rewards 

Taxi’s provided to support 
attendance for  

individual pupils  

£2000 for taxi’s 

FEO and social worker to engage 

with families of pupils with poor 

attendance to create strategies 

of support to improve this 

position during the year and to 

support family wellbeing.  

Incentives give pupils an additional motivation for 
pupils. However, this is coupled with 
conversations based around the rationale of good 
attendance and how missing school is directly 
linked to lower attainment and reduced GCSE 
outcomes. Research shows a direct link between 
attendance and outcomes.  

 
External issues are likely to result in a barrier to 
learning for students. The FEO helps deal with the full 
spectrum of  
internal and external issues that arise for these 
students These can be dealt with through this role. 

In addition, this role attempts to address barriers 
during school day-to-day, as well as long term. 
Many of the PP students have ongoing issues at 
school. 

 

1,2,3,4,6,7 

 

 

 

 

 

 

 

 

 
1,2,3,4,5,6,7 



£18000 FEO 

Build relationships between 

school, home and the local 

community to reduce barriers to 

learning  

 

EEF research suggests parental engagement = 4 
months impact  

The OFSTED document ‘The Pupil Premium: How 
schools are spending the funding successfully to 
maximise achievement.’ Cites a case study of a school 
employing a Parent Support  
Advisor (FEO) as effective in increasing a positive 
relationship with the school. This also improved 
attendance as well as behaviour.  

4,5,6 

Strategies employed to 
reduce the number of FTE 
and removals in lessons that 
were affecting learning and 
progress due to missed time 
in the classroom.  

 

ACES training for staff 

FEO/S.W family support 

Structured behaviour system 
and restorative practices 
developed on site to reduce 
conflict.  

EEF research suggests behaviour interventions = 
4 months impact  

Research shows a clear correlation between 
missed time in the classroom and 
underachievement and reduced progress.  

 

1,2,3,4,5,6,7 

Ensure that pupils have the 
necessary uniform, 
equipment and resources for 
school  

£3000 ingredients 

£1500 revision guides 

£500 reading books 

£3000 uniform  

It is vital that students  feel part of  the school 
community regardless of their background 
Building relations with parents by being able to 
offer forward assistance when needed is crucial in 
the parent school relationship  
EEF research suggests 4= months impact 

4,5,6,7 

Supporting PP pupils  

financially for visits.  An agreed 
percentage of the visit so we can 
support pupils Extracurricular 
clubs and opportunities provided 
free of charge to ensure access 
and attendance. 

£25000 towards enrichment 
activities 

 

 

 

 

 

The overall impact of sports participation on academic 

achievement tends to be positive (about two 

additional months’ progress) Recent evidence from 

the UK suggests that sports participation can have a 

larger effect on, for example, mathematics learning  

Being involved in extra-curricular sporting activities 

may increase attendance and retention. 

Overall, studies of adventure learning interventions 

consistently show positive benefits on academic 

learning. On average, pupils who participate in 

adventure learning interventions make approximately 

four additional months’ progress. There is also 

evidence of an impact on non-cognitive outcomes 

such as self-confidence. 

4,5,6,7 

Support for SPP  

students entering the  

college due to family move 

Progress Emotional and 

wellbeing  

Enrichment Futures  

(College etc.) Wellbeing support 

for students that may have been  

separated from parent due to 

lockdown – due to a parent’s 

work commitment 

Eligible schools receive the SPP so that they can 
offer mainly pastoral support during challenging 
times and to help mitigate the negative impact on 
service children of family mobility or parental 
deployment (DfE criteria) 

1,2,3,4,5,6,7 



Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  
 
Overview of GCES results in core subjects  
2018-19 formal examinations  
2019-21 TAGs based on teacher assessment and evidence 
Table below shows GSCE comparisons 2018-21 and although difficult to judge based on methods of determining 
grades does highlight an improvement year on year for 

1) 4+ GCSE including English and Maths  
2) % of grade 4 and above in maths  

 

 
2018-2019 2019-2020 2020-2021 

PP Non PP PP Non PP PP Non PP 

% 4+ Inc E & M 19.44 32.79 32.5 57.53 46.81 67.69 

% 5+ Inc E & M 8.33 16.39 20 41.1 14.89 44.62 

% 4+ En 47.22 60.66 77.5 82.19 53.19 81.54 

% 5+ En 19.44 34.43 57.5 64.38 40.43 60 

% 4+ Ma 44.44 62.3 50 65.75 51.06 75.38 

% 5+ Ma 13.89 36.07 25 45.21 14.89 47.69 

 

Online engagement improved for PP pupils and those not participating narrowed in all year groups during lockdown. 
Table also highlights the work of the pastoral team in closing the gap with remote learning during lockdown, due to 
staff regularly contacting families, doing home visits and providing IT and IT support where needed.   

 

 

 

 

 
 
 
 

 
All families that required IT support or laptops were given and face to face / phone support sessions ensured that 
pupils could access all online resources.  
 
Over 100 pupils came to provision daily to use school IT systems of which many were PP pupils.  
The School has also provided past papers, revision guides and IT equipment to support learning this academic 
year.  
 
There has been a small reduction in exclusions amongst PP pupils since reopening, although there continues to be 
too may and spikes in particular weeks. This is similar to removals although there was a marked drop in the 2 
weeks before the end of the summer term.  
 
Wellbeing sessions continue to be a strength of The School with pupils and parents benefitting from the support of 
FEO (Family Engagement Officer) and social worker. All historical early help referrals closed and new referrals 
opened weekly. FEO is mentoring 21 pupils weekly and vulnerability hub supports 25 pupils weekly.  
 
Data for pupils with SEND – Numbers not engaging in remote learning reduced week on week during lockdown 
 

SEN – 
7  

SEN - 
8 

SEN - 
9 

SEN - 
10 

SEN 
- 11 

19% 16% 20% 16% 24% 

27% 15% 21% 12% 14% 

15% 5% 7%  3% 2% 

16% 4% 3%  5% 4% 

12% 4% 7% 3% 2% 

 



Online engagement improved for those that were PP and SEN during lockdown Jan – March 2021.  
 
Permanent Exclusions reduced: Only one pupil was permanently excluded but had numerous interventions and 
support and has now been placed at another Trust school. Ground Space set up to support pupils with individual 
needs thus reducing the number of FTE and removals from lessons.  Re-admittance programmes with pupils after 
exclusion has supported pupils that have had repeated FTE to understand reasons and solutions to issues.  
 
Counsellors continued to work through lockdown supported by FEO and social worker. Early help and financial 
support offered to families and access to 1-1 wellbeing sessions for 80 pupils delivered weekly.  
 
Home visits for wellbeing checks took place daily and the offer to access provision remained open throughout.  
Our vulnerability tracker highlighted 115 pupils at risk during lockdown and in many cases daily phone calls were 
made to ensure their safety. Online tutors also kept regular contact with all PP pupils off site.  
 
The FEO has been a vital link between home and school this year and she has been able to support 80 families. 
Weekly wellbeing sessions have supported pupils and families and encouraged may pupils back into school. 
Early help referrals and RISE referrals are ongoing and al cases are tracked through to completion  
Of the 21 pupils The FEO supports weekly 33% have improved attendance and only 2 have worsened.  
The school has been able to restart extra –curricular activities since March and we have had 85 pupils take part of 
which 21 are PP – 26% 
 
Use of the Brilliant Club was affected due to COVID, and the university trips as a result could not take place. 
However regular meetings with Brilliant Club took place. Those deemed as NEET for 2019-20 = 18%. Those 
deemed as NEET for 2020-21 is yet to be calculated as pupil have only just left with calculations and college 
confirmations being confirmed by November 2021. 
 
Lockdown meant that funding was uses to support IT needs such as headphones onsite and dongles at home.  
The school routinely offers pupils support with anything that could be a barrier to learning such as equipment, 
uniform to the offer of snacks and drinks if they arrive without breakfast being taken at home. 
 
Interventions and External Agencies:  
 
57% of pupils who saw external agencies (STS, EPS and Provate and The Ed Psych) were PP. 
 
Progress coach interventions include: 

-Direct Instruction 
- Precision Teaching  
-Emotional Well-Being and Resilience Programme 
-Black Sheep Social Skills 
 

Each intervention has targeted key areas of need for pupils to support their learning, progress and wellbeing in 
school and at home  
 
Attendance data has been greatly affected by COVID and thus comparisons are difficult to determine. Currently 
there is no data for PP attendance nationally although the schools PP attendance has risen since full reopening in 
March   
 
Lessons learnt from 2020-201 include:  

• Continue with development of the CPD pathways tailored for the individual teacher and this will continue to 
be part of the improvement strategy  

• Introduction of ‘instructional coaching’ CDP and roll-out to further enhance the quality of teaching at TNA, 
ensuring there is capacity for staff to be able to engage in sessions and training.  

• Ensure that The school knows which pupils do not have access to IT so that a rapid response can be 
initiated to deliver items needed to engage in remote learning.  

• Appropriate sessions implemented to support numeracy, literacy and catch up programmes leading to PP 
pupils filling gaps in their learning and reducing gaps between NPP and PP pupils at the school. 

• A sustained push to encourage and support pupils whenever remote learning is required. 

• The school to continue to look at and implement ‘big ticket’ strategies to narrow gaps in all criteria, from 
progress data and attendance to pupil involvement in activities and positive parental engagement with 
school  

• Rapid response during lockdown supported pupils with online learning and engagement. Employing a FEO 
to support families was of real benefit in offering families a link to school. Would have been better if we 
could have linked to primaries and families as well during this time. (Primary liaison officer)  

• Quickly establishing an onsite social worker to refer families for Early Help and support with wellbeing was 
vitally important to maintain family interactions and remove barriers during lockdown.   



• Since reopening a disproportionally high number of PP pupils being removed from lessons or excluded and 
strategies need to be in place to ensure this is reduced from September. The Senior Leadership team are 
to implement a number of strategies to increase capacity and visibility onsite to support teachers in the 
classroom.   

• A vulnerability hub has now been opened onsite to support those most at risk of exclusion and programmes 
in place to develop their social and emotional resilience.  

• There is a long waiting list for the Ed Psych and thus pupils do not always get the support as quickly as we 
would like. We have looked to use counsellors/progress coaches where capacity allows to guide pupils in 
school but also made additional referral to RISE and Early Help to give families some help until The Ed 
Psych is available. 

• Some EHCP applications have been delayed due to waiting lists for The Ed Psych and this is something 
the school is looking at whether there another route to support these applications if The Ed Psych is 
unavailable.    

• Regular home visits, calls and target setting meetings have supported pupils to improve attendance pre and 
post lockdown. Drawbacks have surrounded COVID and not being able to collect pupils from home in a 
minibus although this is to be addressed in September (restrictions allowing) Individual pupils were picked 
up by taxi’s though so there was some movement on ensuring pupils attended school when otherwise they 
would have stayed at home  

• Re-ringing families weekly during lockdown meant that more pupils started in provision leading to the 
school having to use the local college for those needing onsite learning.  

• We have found a larger number of pupils struggling to re-engage with school since lockdown and the need 
for more interactions with our attendance officer, FEO and social worker. Even with this there is an 
argument for additional roles to be created to meet this need. 

• Possibility of a FEO to work exclusively with primary schools and families in preparation for transition in 
year 6.   

• The school will look to highlight daily all those PP pupils who are not attending and initiate a rapid response 
to get them back in the same or next day – a heightened awareness of absence with this group. 

• The school created a vulnerability tracker to gauge which pupils needed to be in school during lockdown – 
based on this criteria we were able to invite the most vulnerable (EHCP/PP) into school.  

• Regular contact with families who did not send pupils so that we could reoffer a place (numbers did 
increase)  

• School recognised the need for intensive support and re-offering places to the provision so increased 
contact with families and opened up a second site for pupils to access remote learning onsite.   

• Operating extra-curricular opportunities has been a  challenge due to restrictions and few opportunities 
have arisen. Thoughts for the future would surround ‘virtual’ tours and trips to enable pupils to have cultural 
experiences form home if the need arises next year. 

• Reopening has allowed clubs to restart and this has been greatly beneficial for pupil’s physical and mental 
health. We are looking for a higher percentage of pupils who are PP engaging in extracurricular activities 
next year and offering financial support to those most in need of it. 
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